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DISCIPLINE 


BdwcaiEonisIs and piych d 1 ^ i si s have discussed, and shared rheir views mi his Id pie. 
^erc have been millions of books and write-ups on ibis subject In order to enhance Ilia fluaEity of living of 
individuals. It Still continues to be one of the hottest telling topics, all over our planet, among the human 
Species. Yet, this problems remains an enigma and each one interprets if i. D his/her own way!! 

Below, we have atlempred to present an explicit and complete frame-wort on discipline 


Meaning of discipline 


Reinforccrs, 


Encourtgers 


dead)' dtfoaJ hr.iU for :h± infer, 
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DISCIPLINE 


fig. I 

lry and. analyse this conceptual definition of discipline, give your own meanings to this till [he next 
issue of the Pathways, whan we Would explicitly analyse and discuss Ihis! 

Tilt then Happy interpreting, and celebration I'MJHJ NtttSlS 

Wish you a very happy and prosperous f estiva J season!!!!' 



LEARNING JOYFULLY AND MEANINGFULLY, WITHOUT BURDEN. 

Ft. t.V. Konminkal, 


SJ, 

Js it possible? Or a dream? 

I think it is nut only possible, bm most urgent to 
SHYc ihis and the corning generations, I am now 
addressing myself to Ihc dssirsssing situation thas 
obtains in the mi majority of school*. whether 
Government or Private or very public and high-fee 
charging. The challenge be fare us is io find ways 
of in1ro<3ucfnB more meaning* more joy, more 
itcliviLy, and the development of more competence 
and skills in the vary yonn g . i ri p I ace of the vc ry boiln g 
drudgery of writing uipbabets and numbers and 
endlessly repealing and memo rising by rote learning. 
The recent report on sr. by the Yashpal Committee, 
high! Eg.fi ted rhii and made several specific reenm 
mendftlldfls. 

Severn I schools have already moved in (he 
diiectjon of introducing an .alt ernative curr iculum.. 
A cure Ecu tum that Is activity bait'd. which, pro- 

mules learning relpfed to life and tnl, 

which develops basic linguistic skills. of listening 
comprehension and speaking Ability and making 
IlM'liUBliC. the bajjc medium for ed mention . and. 
aaiyllv ps | he bask medium to make learning 
eiTeci Ivc lind lasting . i ;im now restricting myself 
U the prc-pi ima, y yenrs, namely, Jbree Plus to five 
Plus. 

The Educational Planning Group of the St, 
Xavier's, Delhi, is now doing a project on rtevel- 
Ofiing u new curriculum that will he much more 
application, oriented and which will promote a 
greai measure of skills In the students, I intake a 
few suggestion* <n Ihis regard. 

A h.isic paradigm shift would boneccsj&ary from the 
present panem, La order to innoduCe this new cut. 
rici'lum, There arc many obstacles in the way. The 
medium reisiaini English, in a fraction of the schools 
Of India, far reasons that btc commercial, [Engl is h 
has a market v.i ae); social (they cun iheo olaiin a 
Ctob status but there *r? no educational tea sons), it 
also goes itgainsl the wisdom of international 
practice. Prescription of boohs lh the nursery and 
kindergarten admirably suits (he book publishers, 
Parents wimt to sec perfonnanet and 
it bi so very easy v- show performance, by forcin g the 


rfiildom, whose muscles 4r& no! yet uiffidently 
developed, tv write alphabet* and numbers, \tioth these 
writing activities, ironically, have no relation as this stage 
of development, io learning weil, either Language or 
Mu them at t cj in the Itstrr stages! I 

The paradigm shifi will be along ihe following 
lines : 

From learn Eng mainly by role to learning by doing. 
T'rcun working alone mostly tu working in Rmflll 
groups. 

From mostly teacher talk H) mostly student nelly* 
ity. 

From mbjKl'ttlst learning (o Integrated cur- 
riculum. 

From written homework to most learning done 

in class. 

From rote skills (Useless for life: Ip real com- 
petence. 

A conceptual! framework is presented m lElg 
following page (fig. i). 

Or io introduce another paradigm or effective 
learning model, corisl siting of the following five con- 
slLlucnts ; 

Coldest , which preserves meaning for rkr child; 
Experience, the foundation rot all permanent 
learning; 

Action , which personalises Learning; 

Htflerlion which provides discernment and dis- 
crimination; 

Evaluating - Which assesses level of ma.stery of learn- 
ing; 

Currie alum, designers make an equation, 
that I may point Out as : 

Curriculum (CL ) La so designed and concretised in 
be ha vio u rally specified Learning Outcomes iLO). 
so that whir is put into tiie Curriculum as 1.0 ia 
the same as what the teacher sets for oneself as 
Teaching Objectives (TO), and which, in turn, site 
the same as the Learning Outcomes (LO'i) for the 
students, and finally, the dtde arc also tile 
Evaluation Objectives. (EO). 


So [lie equation is. as follows ; 

CU = TO = LO = EO 



A conceptual framework of the new curriculum.., 


TJaptittlf ttills ? Listening c<tmpr*hf7tiipn and speaking abititr and using Icmgwetge as the basic med iu m for Uonm u! , 


i .earning by doing nr activity based tear Hi hr, as the most used approach for learning.. 


Curriculum Content : 

1. Ability fur Free and Structured 

ccmversa t inn fFSC); 

2. Art, Craft and Aesthetics ( AC A ) : 

3. Learning by Dulng i LBDj, including the 
prenumber and number work, Environ' 
men [a] Science, And Relationship^ 

4. Music, Movement and Gomes; 


Lt truing by Doing or Activity-bated learning at the mast used approach j or let ruing 


tSJTgHUfic jjtrlir ; listening catnprehenslan and speaking ability, and, itiing language at the basic 
mrdr&irn per tcarnyig. 


fiS 2.1 


Language- deveiopmen{ T as shown in the diagram 
above, in a subject but more than that, is the 
underpinning medium for ill ether subjects, as 
well. So La rt Riie £? learning goes on, in and 
through the subjects, w he i her the subject is English 
of Hindi nr Aft and Craft nr Music and Movcracnl or 
EV5 or number work. However, al this Stage of 
development, the emphasis will ha on listen inp 
comprehension and speaking ability. 


ABOUT WHAT7 Wcii, about everything that they 
can see, couch atid use in their everyday normal 
life and Living, at home, at school and in iheir 
interaction wiih others. It preserves the meaning in 
language learning and aEso the interest of students. 
You can see that ibis wit! give them a very large 
and solid start, a big active vocabulary of three 
or four hundred leajcnl items, consisting of words 
and phrases end which can be put together into 


t3» 



leniences. Whai today Ehe average college siUdenL, 
' ' •' n thop i- doing B A( English) in most parts of Ihe 
country jjjmnol do . these children will then be able 
Lc do, id terms of listening corn pre hension and 
speaking ability in two in ihrec years. The older 
college Students can at best understand some of 
the cojivejsKilLcn but cannot speak, Parents wanr 
performance, and here ss a good deal of re al perfor- 
mance. Bui nt this si age, you spoil everything by 
farcing them to write. Once the children can speak, 
and it takes on meaning, then it becomes meaningful 

for them to also write those words, not the writing of 

alphabets, bul the meaningful writing of wends 
which they know and use Put these together and 
you have the alphabet. 

Itevclnpmcm of language as a long and whole,' 
integrated process, Which goes ibrongh it* own 
sieges (tig. ^.2.1, As infanis, they begin com muni 

eating wiLh touch, gestures, smile, cries, ere, 7 he 
firs i idea of knowledge of sounds to an infant is 
that snunds make something happen, and mean 
something. From here hefche progresses to respond- 
ntg tn Jones (Jemal understand] ng), where feelings 
came through like satisfaction, hunger, etc, Then, 
he 'lnrJs differentiating certain sounds, in words 
t active vocabulary) - this comes in various stages; 
he begins with words that fit into 3 phrase, 
roll 0 wed by words thas fit into a semen ce, then 
by wards that fit into thoughts and finally followed 
by rhose that Tit Into concept j. From this final stage 
af vocabulary, he goes back to sounds. Therefore, 
perception of language is a whole, (sounds made), 
from where he goes to parrs (phrases, sentences, 
IhoughLs and concepts), and again moves back to the 
whole (Sounds made). 


There is plenty of scope here (dr the creative teacher 
to allow the children's creative energies to be 
channelised, 


Sounds made 
words - phrases 
words - sentences 
words - thoughts 
v&tds - concept} 


Music. Move muni and Physical Development, is an 
area that has been given iremcmndous attention 
in mher countries, hat it remains an ,ueii where we 
have given very Httle. There is researched evidence 
that movement, coordination, rhythmics and 
physical development have a dirccj correlation to 
improved academic work. The body and mind are 
linked closely. So this area should nut be treated 
as an ouisider nr an ini ruder to iht "real’ 
curriculum, but as an LnsidcT, a partner, a 
rein forcer, a friend and ufl aliy. 

Environmental Science and Number work, defi- 
nitely form a crocial componmem of ihe curriculum 
hilt formal' science and mathematics can wais 
Jill they are older, ready and development ally 
mature. Much interesting and preparatory i earning 
Cln lake place at [his stage. Theme based and 
environment-linked up pro ac El allows scope for 
effortless integration of the different Components 
of She curriculum, 

Learning by doing, is. again the basic medium 
that enables the integration of all the dlffertnl 
content areas of the curt I Ciilum i n res an integrase-d 
whole. So, using Jhe products of the growing 
Educational Toys Industry, provide educul Lons l 
toys, which (he children can man I pul ale. parries 
Ihar i hey can dt>, he able to ieCogonisc objects, 
differentiate concepts like bigger and Smaller, dif- 
ferent shapes and heights etc. All ol these by doing, 
touching, and by sensing. For all nf us. but 
particularly, for the very young, ihe window to 
ihcir mind arc the senses, _ There arc no other 
windows for them. 


Let me conclude with a quotation from Dag 
Hammarskjnld, (hinker, mySlic and former UN 
Secretary General : 


Development of language ; fig. 3.2 

Art, l.raft, nnd Aesthetic Develop men E which is 
another area of learning and doing. whether 
through cutting, paSLing, pairing, clay or 
plasticine modeling, building or any olhftr. 


When you dart an Yes T you experience a 
melding; 

When you repeal jour Yes, everything takes on 
meaning; 

When everything takes on meaning, 

How can you live anything hul an Yes? 


W 



EXPLORING THE JOYS OF MATHEMATICS!!!! 


Teaching of mathematics is noL merely teaching oi 
mat hemal Seal operations. lj is. an oppcirru ri it y ro 
develop thinking, creativity, exploration and discov- 
ery. 

Example I : Ms. Mathur, a teacher of class IV 
having discussed lhv concept of a pen me i or and 
area in her class, presented ihe following problems 

PROBLEM t Bind ihe area and perimeter of the- 
following figures : 

20m 16m 


] 2 m 
m 


fig. a fig. b 


PROBLEM 11: If you are provided with 64 metres 
long wire netting lo make a fence for a pint of 
rectangular Sand, what are the different dimensions 
of the rectangular plots we can fcnc c with thia much 
length of wire netting. Hl>w many such E :.loc& tan 
be made IF lh^ tides are all In whole number of 
metres? Which one has the grease st area? Which 
one han Ihe smallest area? Which one lm ihv 
Shorlesl length? Which one is good for crickel 
bowling practice? 

Example 1 1 : .Mrs, Tartar, teaching in class VI was 
iniTDducing division by a fraction . The text hook 
Used the method of multiplying by the reciprocal 
such as : 

6 £ 2/3 = 6 * 3/2 = 9 

This is good enough as the mechanics of currying 
our the operations to get the answer, She was 
however, not s.niti$flerf with this and felt thar the 
students will not understand the concept even if they 
snee ed ti> gei the answer cfirrectlj 1 . This process dues 
not involve children thinking and processing Ihe 
concept In their minds. So she did the following 


She drew a picture as follows : 
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She even helped them CO form chest sOnLentcs: 

SI x 2 = Ifi and S -f- 1/2 = Id 

She pave the children some more diagrams and 
asked them 10 prepare ihe IT Own number sentences 
and helped to see that multiplication by a number 
is the same as dividing by iis reciprocal and vice 
versa. 

Thus the lesson fthc learned from I Ills experience is 
lliul the text book problems, though sometimes 
may not. provide fur thinking, she (an change Ihe 
problems and methodology to bring abomi Ibinhing 
in children. 

Ex am [ile 111 : Ms, Lai in class tV wanted the 
children to develop the definition of a quadra I ate raE 
hy liet gttidtmsi She told the Students lh:it we arc 
going Lo study today about quad nJ ate rats and she 
asked them what do they know about quadrilaterals 
and the children answered that they have four 
sides. 

Ms. La! draws this and asks : 



"is this u quadrilateral? 

Children answer "Ko. Th.u lie-r- segments have to 
connect," 

Ms. Lai Is this a q uad r i !a Luro I ? 



W 




(5) 



children : No. Jt esn'i cross. 


Ms, Lid . What about this then? 



Children : No, Jl has to close. 

Ms. : Then, is this it quadrilateral? 



Children ■ 



Yes. 



<^> 


(i) 


Ms, f,nl In the (out Jigures, you ruv ihat three 
ot (hem are wrong. Only one is correct. So what 
makes □ quad ril ate ml? 

Children. ; 4 sides. 4 points, no more LlKerseciJctti, 
closed curve. 


Ex ample IV : Ms. Kum.ii, after Kuching the 
solution of quadratic equations .gave she class X 
sludents the following problem and mkvil ihtm to 
solve the problem its pairs Hind all values of 
* for i 

; X ?X + 20 

tx - Jx + 5) v i 


Ms. LaE : So a quadrilateral Is (he union of four line 
segments joining at floor points such lliut the 
segments intersect at 1 he end points. 

Now which of the above figures agree to this 
definition? 


The studenn- found [Its problem Hod complicated, 
Having found two quadratics in ihc same 
equation, many of them fell it slavery dtifitUll 
problem. Ms, K.llmai moving between groups 
observed different groups attempting it: different 
ways. 


Ms. Lai draws the figures (fig. a - e i . and asks the 
following: 

Which of these are quadri Laterals? 

Allow the Children to disetISS such of (he figures 
Hod compare with the definition of the L|uadrilo1- 
eraE 


/ Y 

(M 



Raj said x - L }x + 20 is rero, then the equation 
will have a value one wlialever may be ihc base, 
R-itj .& Sheila solved ; 

x 9* + 20 = 0 and gut x 
5 nnd % = 4, Applying ilicse values in the larges 
equation, they got values I fm , = j ilI x - 4. 
The y w ere qu Lie s.iL bfic i wi I h the it w ork . M rs Kvim ar 
asked "Arc there other possible ways rhai u number 
with any other exponent could make ihe equation 
correct. Sheila said yes" the- ha-,?, could 
be one. So ihey solved ■ 

s - 5 v. — 5 = I and they 
got s = 1 Sn(l 4. They applied Ihese values and 
found thnL these also worked, I hey said that 
x = | , x = 4 and x = 5 are the solutions for the 
equation. 


(S> 



Mis Kumar asked Lhem to (hint more possibilities 
so that a number with an exponent could be one. 
i hey thought for a while arid said "yes", [f ihe 
baie is L and the exponent is an c-ven number 
it wit] work. So they solved i 

x - 5 x + 5 = - L a nd 


pen 5t = 2 , x = ,t, fhey tried these values in the larger 
equation and It worked, T! .is they 
got x I. 2, T, -3, and 5 alt of which lire solutions 
for rhe problem given. They ccus'ld not find, any other 
answer. See how help and .-.uppori earn bring in 
thinking p-rottsss! ! I ! I ! 


NO ALTERNATIVES TO FIRST- HAND EXPERIENCES, IT SEEMS! 

RAG HU BAKU, 
TAPQVAN, 

ANANTPUR. 


I made my group of A year old children sow alt 
the rniiLze seeds on the same day in She same way 
in Lhc same type of a oil, After about ft days, I he 
nme germinated. 

On Lhnt day r when the snrouls catnt our of iht 
soil, I gave all the child rem.&iralgln strung sticks, 
and iusrrwciod lhem to fix lhem besides the sprouts 
uri .3 observe the growth of Lh-cii plain everyday, 

For She firu ten days ihvy observed she plant 
gtAwth reguJariy. Then after every L5 days they 
recorded the growth of rhuu plant This whole 
process made (hem curious mt he first 1 c n days. After 
measuring, They would Fush to tell me their findings: 
"Anna! my pi an l has g ro w ii Vi jl I y | /2 a c m . . . , ' M all i 
informed, 

Annu 1 our plants have grown 1 and ul/2 cm... 
informed Mast an and lMagarejii, wsih pride. 
MaHikarJuna said wilh ■ pathetic face, "My plum 

has not grown even 1 em " 1 rais-ed -i doubt, 

"We have sown ::H ireda on Ike same day, and all 
germinated the same day. Then why is this difference 
between the plains while they grow?" 

Everybody Juried thinking deeply. E enquired 
turl her, "Are your plants getting sufficient water? is 
tlia land wu| or nor? And cun you Lei I me where your 
plants arc located?" ana the like-. 

Children inspected Ihr land and came hack - 
MalEi told with a sad Voice, "Anns r where my plant is 
located, ElierC lilt soil is not wel enough'. Mallikarfuitu 
and RatrS selected the maize plants which are- growing 
iiniicr the shadow of tamarind trees. 

Mastan, Vijaya, Xarayuna and Jyolhi selected those 
which gel sufficietl! air, water and sunlight!! 


5o who I we have I cam,? is, ihai. water ss 

necessary for ihe growth nt pi mis pi lints cannot 

grow under the shade " 

Thus they learnt all this through an active 
participation and experience! 

Th leafier, along with our agricultural labourer, 
Narasimhaiu. we all worked hjrd m (he fields 
thereafter, Wt worked hard. We watered the plants, 
weeded, nurtured it with Fertilisers, drove away the 
birds which tried ro hot the Cum,... observed and 
recorded the plant growth, the flower scene, the 
transform;! Lion of Jlowcrs into frulfa, the .seed wiiith 
arc hidden inside the fruits. we tailed She baby 
corns, we hadlad its fingers and angular gourd curry 
cn our food, and, as a rcsuEi of all rhii, We have 
karnt different s’lLbijecrs til along we worked and 
enjoyed. 

Many things came into out experience during 
the three in on if i-. of Chop Tim el Every issue struck our 
minds and made interesting study! We recorded 
every observation in a table during, the three 
mortthi period. Eased on that table wc again Itatm 
science and maths. 

Along wilh this we learnt about fertilisers, pm,- 
I ic ides, pests, plant diseases, worms, birds, animals 
like squirrels .md ruts which do harm lo the crops, and 
about thieves who steal the ripped corn in the 
dark Ft 

Implicit in this was the philosophy of Botany 
and Zoology, physics and chemistry]] 11 J However, 
most important learning [hat remains without 
being focussed, yet needs a Lot of attention is lire 
relationships between NjIUre unci the living beings! 





I i.Li-i it' Ihc srliool lias n small i^oci: of lurid In do 
agriculture, whether t he lion I may be self- reliant or 
noi. we nan cream a 3 tit of pc,--s>ihii iiic= so use it 
innovative ly We can have q-tc tnaordlrteiry t-s]3cK- 
encei Ihrough i t , which no books «n saUsfyl 

5n, li'aehcrs, irrespective of whether we feel 


sir if rclia.nl or not, tfitl WC make out- teaching iiive?? 

Or do you feel we sturttldjim icadh the theories, 
j j.V children to by -heart atnd' allow children to sit for 
to min at ions instead of allowing them to gain 
world tv knowledge nod- r: k psi rier.ee 


COOPERATIVE LEARNINGTIONS IN THE PRIMARY CLASSES 


SITE A 


In one of ihc ear I ter IsiUts of our Pathways (VdI, 
xvr, Xo.2, Aprs rdt j. :hi article on ihc principles, 
significance and the discriminate use of Ccopcra- 
nve learning styles w-as discussed. Indeed, a 
jiidicovft and differential use nl l his technique in 
the L-lusroiuv.v. works wonders in increasing the 
acadcnlic performances and enhancing the school 
climate Yei. one question that itiw,nys emnei up 
is, "How docs. one adapl I his powertul method 
for use with students who do noi wrtic. have a 
limited jlttmtiort span. and very few /no social 
skills?" In nl her words, with [he preschooEnrv 

(appro*. 3+ to 6 - of age) and I he primary class 
children (.approx. fi+- to it 01 e«.c). 

Ti may be es\y to saggest to o&c the simplest 
MriiETtune of this lochnique, take Li very slowly and 
rhen adapE. However, there is something ;nueh 
more needed than 1 h i &- 

□nc of r !■...■ most crucial and significant re- 
quiremenr for tfitJ is a different perspective of (he 
preschool dm leu lam. 

For the very young one's, specifically Ihe 
preschoolers, every lesson mast define a distinct 
social skill, and the skit I is emphasised through 
a variety of methodologies, i.e. the social skill would 
?; rt more emphasis than the academic content! This 
is primarily because, for this group of children, 
ir would simply not be enough 1u describe the skills 
or assign roles, for. what they need is -to model ihe 
skills, to remind them constantly of the skills and 
hold them nc ednnieiblc for Lhc use of the skills 
Til addition, a I this stage, social skills to a great 
Client, would form [ho aciuaL curriculum (which 
wc leathers al this Eevel woulsl find it difficult to 
accept). 

Irrespective of whether we would want in 
admit this or no, wo surely need to be conscious 


of the significance of this stage in the child's life 
- which L» the foundation for lifel 

Moreover if this group of children arc not given 
sufficient time and space to practice the basic social 
skill* necessary for format schooling, the purpose of 

all types Of sophisticated cooperative learning 
styles in the higher classes would be defeated, thereby, 
not only affecting the rate of academic achievement 
but also the ability to get along and work amicably 
with the peers. So,- if in these Stages, they learn 
Lo support and encourage one another, listen 
carefully lo the ideas of others, and work quietly 
and efficiently in groups, ihcn they have received 
instruction most predictive of Future academic and 
life success. Tim would lake place gradually and 
easily provided ttw readier uses bet stills and 
knowledge Of child development discretely and 
creatively. As mentioned eurlirt. these stages lay 
the fourldal'toos foT aft entire schooling experience, 
ihus, by stressing social skilb at Ihc earliest grades 
w= have the opportunity of providing the positive 
social con tern among tlit" students which will Lead 
to school success. So. if each child is motivated arid 
know's how to help each other, in every classroom, 
there would -iO-t- teachers instead of one!! 

The second most crucial requirement in 
e-rdcr to fulfill ihc above requirement,, and also 
for the future successor the cooperative learning 
techniques is the classroom cnrganisuliuilul Sfrat- 
e gies' man axemen I lechniques that a teacher uses 
while going about wilh an neiivity, :.e., the sealing 
styles should encourage ihc m lo consciously notice 
Ihc Significance of being and playing together, 
sharing ideas, opinions a;id things.. 


ALL-ROUND DEVELOPMENT - WHAT IS IT ALL A H OI T : 


l'hc most rommnnly used 1 lien ret :ea I t t- p-L indeed!! 
H«r( ; have attempted lo derive a meaning for 
this, through it lessor, 

‘l'hc ability in look at another nhtion/cijldire/ 
community 3 jk* appreciate ns contributions to the 
planet is crucial to our global future- Sfl lei US 
analyse ibfl following lesson procedure an 5 octal 

Studies and attempt To derive a meaning for !he 

concept of ALL-ROUND DEVELOPMENT, 

ST, tGF; I ; INTRODUCTION. 

1. The teacher plays a series of Thinking pfltEem 
games by sc liecting 3 students from different 
cultural backgrounds- all of them hat mg 
atteast 1 similar uliribuJcs/cbarnricriitics, 
fltke, all wearing glasses, sports shoes, curly 
hair, same height!., etc.), Uftd then ask them 
to gueSS why I h Le group was sc lee ted . 
iP.N. : They may discover tnntiy more other 
common attributes!), 

2. Next, she would show them a group of |iJ 
items from q culture (hey aru familiar with, 
which ate cl ass i lied into 3 groups, on ihe 
basis ol coins, shape. Lecture, si/:-, ele For 
e.p. cloches, orPiS.rn.tt1 IS «c. The students arc 
llieh risked Ed guess the scheme of classifies 
lion, and ask them lo tell why these items are 

pm together in the same group. 

3. Neil, the teacher would show them s list of 
key persons from u culture They are familiar 
With like, M aha i m a Gandhi , N eh ru, S ardar V. 
Patel, D hag at Singh. Inira Gandhi, err:, which 
are rank ordered in 3 different ways, Hike 

on 

the basis of best ? .nown to least known, diites 
of death, etc, Also, ask them to guess the rank 
ordering rationale. 

STAGE 2: PRACTICE 

4. Neat the teacher Introduce*. (he web chart 
lfig.3. 1 ) to the students and explains ibis to 
be a diagram that con help us describe the 
alErlbuLes/cbtiriictcrisLics of a Ihing. Then they 
are asked to imagine fur a while Ehal the 
school is a cut lure. 

The teacher draws 1 he web ( f i g , 3 . 1 1 on I he 
board and invites them to brainstorm the 
characteristics, ''acTrihuses of their school Along 


with 3 hi 5 ihe teacher reminds their r - . (fc* 
key in bmln storming is to accepr . 
and 5 he re are no wrpng answers. . 

(hey ere Ihe answers to ibal qneiTiuo 



rig. 3.1 wb+cbari 

The teacher encourages juhI motivates them te 
keep thinking unlil ihere are aLlcasI 25 ire:-, 
on the web. 

4. Now, she in [reduces ibem to the system of 
classification by saying, when w* group nnu- 
Jnr things, h increases our understanding of 
them, [hr students are quickly Instructed lo 
classify the brainstorm Hit of S.Cliool charac- 
ter i si ie-i in four groups - economic, political, 
social and symbolic [ fis . 3,2y 



economic 

political 

SuC la 1 

u 

D 

XI 

LB 
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One of ihe teams is then asked 1o share their 
classification chart, while the oihatx note 
down similarities and differences. 

5. Next, the teacher introduces rank- ordering by 
saying, when we rank order [lungs we order 
them according to how important we think 
each item is, in every group. Thus, Lhey arc 
then usked to do the same for each 

category 

pn Ihe it Classification chnrls, i.c.,. each team 
would deride which item is most important 
for ibe school end murk that as 1. followed 
by 2 and so on, on another classification 
clan, or on a ladder [ fig 3.3) a gain, :;i 
few 

groups would be invited to share. 






social symbolic 


fig, 3 Ji rank order ladder 

6. Thtf icacher makes them :i W are final c i El now 
they ha vo he-e-o reusing their bruins and 
thinking processes; now they will a p p I v I ho 
s.-.n. :n the new lesson that they art going to 
begin with, 1 lie richer recapitulates lhe ? 
■.hillK/prDcesscs ol w&bbirtg. classifying and 

rank ordering by asking students some 
relevant questions like. 

- Which of the three process was easiest? 

- Which of i h ■■ three was most difficult? 

. How did they fee] uhom doing this, and so 

cm. . 

STAGE ,1 : TEACHING 

7. The same teams are told to continue, with each 
team member assigned responsibilities. like 
re info rents /iime-kee per, recorder, materials 
collector. 

They air tnid now ih-ti they will now be using 
lhe same exercise to study about a new 
culture. with liie hu]p of the following two 
activities* 


ACTIVITY I 

t Read S.bc appropriate section in ihc test 
book. 

y Brainstorm andl Li SI ihc artrthuEes of [bis 
culture using the web. 

I, Classify the attributes using the 1 dimensions. 

i Rank order tile first, second and third 
mOsi important factor in eaeh of the 
dimensions. 


S. Ask them if they have any questior.,: uboul 
rhe assignment. Have the person in . I urge to 
collect l he materials. When they have fin 
iihtd, ask them lo display it on the wall, for 
everyone to see. 

tf. Nest, they a;c told that they are now going 
in play u game, (activity 7 ), wirb the analysis 
they have done on their culture. 


ACTIVITY 1 

\3 3 team pretend that you ;irs a travel agency 
hat is Irying to Convince ion lists to vacation in this 
i-ulture. llsiit.f. Lhe items on year papm. your ream 
s to create 2 items: 

A brochure advertising the features of ihc 
culture; 

A script for a T.V. ad. for the culture; 


10. When the teams have completed it, they are 
asked to presenl 1 h« i t work to the rest of the 
class, as if they were safes persons from the 
travel agency, 

STAGE 4 ; RFF1..ECT 

I I The teacher mm a lyses. recapitulates and 

re !"! rets on the lesson with lhe entire elass hy 
asking a few of the following types of 
questions : , 

- Which of the three processes I hey enjoyed 
doing the mo si 7 Why',' 

- Which was the leas! enjoyable? Why? 

- Do you have ideas nbou! other w'ays you 
could use these in school? 

12. The teacher helps them to wind up lhe session 
by asking them in share and discus rhe 
fol [owing issues with iheir partners, 
whur new things they learnt a bun! this culture? 
■ whaL was escinug? Surprising? Distressing? 
what would you say is ih,ii culture's greatest 
gift to mu pEauet/worid. 

U Finally they are instructed in write a 
refleclion statement.. which begins - "I (would/ 
would not], like Lo visit ibis culture some day 
because..,..,", which they are ull invimd 10 
share with the- tcs! of lhe class. 

Weil, some of else questions ibal emerge at this 

poiui arc i 

I A I whai class/Lcvcl can We adopt tills procedure.' 

teehn iq uc/s-tra Logy ? 
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2. If this lesson is for [he higher classes, I hen 
how would one go about with lessons for Lhe 
elementary classes? 

3, flow Jong would such a lesson ilrtilegy take'.’ 
Would, H no' be a hurdle in completion of 
lhe syllabus? 

J Wha< would be the mode of asscssrtir.ru with 
such a teaching strategy? 

5. Where is the aocial-studic* Issue LackJed 
here? 

6. Whal it the poss ability of all-ioiind develop- 
ment here?, and many iuofc 

Lei us now attempt to resolve some of the 
issues thar emerge u$ a result oi such techniques, 

t. WclJ, 1 1 would be very difftculL to specify 
ihe e i a-ts/l c vcl because. w bar is Important is 
nol rhe nomenclature, class V I I/V 1 1 3 flXfX . 
bui 

(he "readiness" CO respond and learn. Yet. in 
the present system, we could safely say. ifrai 
Ihis lesson procedure could ho appropriate for 
elasslJf/X. However even there, it would he 
<J i f f 1 Cu li for ( he teac he r to get 1 1}0 % e oopera 
tion. because Ihis type of a leaching strategy 
ist ne^ to most of the schools. Bus, if they ait 
already used to similar strategies, Lhe luucher 
would find iL easier to handle Lhis even with 
class VIH studcnls (approx,}. Again, Nlfc 
"rend in css’ 1 factor is extremely important for 
it In be a success. 

This v.sson procedure, is definitely focussed 
for one class only, Isay class IX}., However, some 
suggestion* finrt possibilities nrc provided, for oilier 
levels, heiuw. on the basis of the philosophy known 
,is "spiral mg" the curriculum l[ implies that we 
can lasch rniylhlng Lo anyone nl any me, If we 
US leathers take the lime |o gel hiside their 
perceptions and speak lllfir language that Is 
meaningful to them al that specific nge! 

!io for the primary levels 
I The ltmcher could focus the lesson on midei 
standing and appreciating the Cultural diver- 
sity repicsenled in She class, or invite several 
people licun oilier pirlturea to vtsil lhe class. 
2. The leacher could introduce and loach them 
to use a simple classifl cal loci chart with ihc 
various Ctrl Litres (fig. J3.-S J. in which lI,c 
teacher could make them III! in the boxes, 
with relevant pictures cul from old mugiuines 
or draw arid foi r-tc higher classes. 


culture 

cioihin g 

/bod 

tnuguftge spoken 

Punjab 




hernia 




If. Bengal 





Fig. 3.4 


1. The teacher •: j.d foeu-. on comparing and 
L-.niti ..••! ng important limihrliu and differ- 
ences is the v 1 1 ue s customs, and beliefs of 
the i h r e e t -mumties/euliures, 

2. The teacher iolM us; ihc web -chart and then 
intioduei i-. ’- ;.■ a 3- May Veen Diagram 
i £ Lf - 1 5) ' ■ comparison and contrast. 



colour fi [be ms-elves. 

’ 1 Icacher could ask ck-nt [o role-play a 

debate on a -esjrrLnr issue with the students 
■a - : * u iv, i ng ihc values, beliefs and customs of 
Ihc various cultures For eg. ho-w to achieve 
w orlti peace . lee h no I ogy and e iu - 1 n; mm ent, 
and 

so on, 

Tims, the possibilities ane Immense. 

2. The second issue was on hl)W long such a 
lesson procedure would lake and will ir come 
in the way of completing rhe syllabus 
Well, Ihc time [hut such a strategy would lake 
is incomparable Lu Ihc Learning and fur, lhai would 
take place, making n an unforgettable experience, 
unlike Spending 1 or 2 periods for a Itsson. mugging 
up the questions and answers for uvamv ;lnd 
forge tltng all. about El after the ttrad 
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Moreover, a icachor welt-i rained and j-efltl-ed ml 
■■UT h Caching strategics/techniques would handle it 
casii r, snaking ihe whole process not more 
,hsn 3 periods! For a teacher who is just beginning 
tii adopt juch S trt leg ies, iL iijust fe milter of practice 
and time!!' 

Again c&npJ -Cling the syllabus it a baseless 
argument, because Ei is an attempt to complete the 
matter in a prescribed text boob, which is nal 
developmental and age based! rhere are seorus of 
text -books increasing!)/ available today with the 
topics becoming more sophisilcm-ed, Whatever 1 3 ie 
l-opEcsi'ra utter in any lesl-bwk, there are some 
specific skills, mA goals under!) iog each of 
these, which have to be broughL out in the class- 
rooms, rather ibsm reading the mill ter fend answering 
the questions behind each lesson! This routine method 
of simply reading, mugging aad answering the 

standard questions do not provide any scope for the 
brain to remain active and Healthy, for, the Ml me 
uf the human brain Is Id invite challenges and Lease 
and twist itself to remain alive! To add 1o this, 
wv assess and grade our children is intelligent, 
good, average or poor on the basis of such an 

unexciting method, which not the actual criteria 

for assessment. Today, the sludcnlS thal we teacher 
make' of is only a lip of an iceberg! This is 
predominantly because Of our lop-sided and rOUilrte 
leaching end assessing strategies. This is not to say 
that our existing tcac h i np strategy is i nc orrecl , hee case 
no single leaching slrale&y, however sophisti- 
cal erf and progressive, would serve to be 111(1% 
adequate for the simple reason that the styles of 
learning end ihc dominant sensory modalities* would 
be different for each child. Thus, a judicously 
balanced use of teaching techniques catering to our 
group of students needs and potentials, would be the 
ideal way to 30 about, When we use a strategy/ 
technique that can help skills emerge from cadi 
topic/lesson , we could call ourselves well-trained 
teachers!! kike tit tSu- lesson on teaming abo-ui 
culluncs/commuciLlics/nation, we could safely assert 
that an attempt to bring aboui all round develop- 
ment has taken place. Fur eg. In Stage L, (he 
attempt in to awaken 1 lit it problem-solving 
skills, which would enable them to meet new 
challenges and situ ail ms where a pattern discrimi- 
nation ability is needed. For eg. word patterns, 
geometric designs, number patterns, etc. 


Moreover, in the guessing or the characteristics 
class if i cation and rank -ordering, in si age I. the 
uLletnpL wus to trigger their lagiral-inathamatieal 
Intelligence, i.c., when The brain Is presented with 
a "hidden pattern' 1 nr rationale, its natural love 
nf problem-solving automatically engages. It re- 
lentlessly tries to find the pattern, the rationale, 
or the schema to make sense oui of the situation 
/David Laxcar, 1993 , in The Artistry of teaching 
with multiple intelligences). 

The tragedy in today s teaching strategies is 
we do ncl provide such upportuniiiea fur sLudcnls 
wherein the brains inclination is lo engage in 
sue h work . On I be con trary, we s pee d u p the pre c ess 
of stagnating the Human brain's abi lilies! I This is 
indeed a very serious issue, we h uv e to cons 1 d c r. lest, 
our species would degenerate sit a few- centuries 
from now" 

In Stage 2 , the web -eh art process is again 
an a Hum pi Id help them strengthen Itiusr ability 
to draw in their thinking patterns. Moreover, the 
teachers invitation to them us talk aboui (bell 
5 C huol ireely, in groups would hook them with (heir 
topic of interest and also simultaneously stimulate 
Lhdr vpi:;yMr £ imd writing skills, their ability (o cope 
up in groups. Specifically, the classification and 
rank-ordering process would define their thinking 
patterns, by sorting the scattered information into 
categories and Improve their ahiiity to prioritise 

!n Stfege 3 , the a 11 am pi Is to item ally apply 
their skills used in stages 1 and 2, in gaining 
knowledge and explore the meaning of the lesson 
e 0 in mil . T11 this Stage, finally, ihr attempt 
is Su enable them to synthesise their 

understanding of |he culrure and communicate 
it to others. I his is ii creative thinking process, 

lr> Stage 4 . the attempt is to hc!p them 1c 
ratal c the lesson content into Their everyday lives, 
by going beyond the lesson itself. Moreover, 
sharing what they learned with a partner brings 10 
Consciousness the Significant poems of knowledge 
gained in the lesson. 

3 . The next issue, which is rather crucial feu 
leachers is the mode ul Ceiling and assessing the 
students when such a teaching strategy is 
employed When I he students have mgefiled a 
lesson content in an enjoyable and participatory 


* every individual uses alleast one of hishcr sensory medium - auditory, visual, kinesthetic, tactual - lo team and 
gather UKnulias about his/her environment, in olber words £0 learn. 
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wuj. and also Learnt new skills to increase the 
knowledge necessary for that topic, [lien answering 
onj question 1 1 simply n child's play for them. Try 
and witness it for yourself! 

in addition, [heir involvement, contribution 
and participation in lhe team can be assessed while the 
iEB-sinn Is going on. The responsibilities assigned to 
lh^ members of each I cam would make them more 
responsible, thereby increasing the production of 
each le-irE. 

We also ion he i . need LO shift our focus of assess- 
ment from a standard question -answer mode to 

- ■■: •■ ■ l the Skills acquired, for which, today, we 
ma h . vc 10 devise problems/qu asTsOtiS , bcca use they 
.it fifH feadiky available. 

To answer the question, whether the social 
r.^diCi L :iiue is being tackled in lhii lesson procedure, 
Tiij, need to remind ourselves as to why do wo 
:cac social *1 tidies'? 

Through con tent and experiences, I he social 
nu dies ore designed to develop intelligent, respuh- 
* bid, self-directing people who can function ss 
utmhcrs of groups . family, comma El ity , world - 
with which they become identified, 

Speciftqally, the behavioural goals of strii 
i-r.-fL] area could be Staled as follows: 

The students will bo able 10 tslubsl more 
knowledge abbot people and their reiaLicin- 
ships Lo eac h other and to their environ- 
ment ^whieli is the Ihens of the turrerL 
lesson procedure.) 

- They will be able to experience human itigi: 

and a respect for human life *:l: it 

apprccia- lion for the rights of 

personal prop- 
erty. hosLcs-ty. and courtesy. 

3. They will bo able to expei lencc and exh 
knowledge and skills necessary forth; r.r 

of individuals, groups, democratic idea*, *=i 
tsFc itself, 

4, They will be able to experience respect 
the interdependence oi children joc 
school, home, in the neighbourhood *M 

the comm unity. 

3. They will be able to make relevant 

about important economic, pok!;.. as z . : 
ciat isucs, specific to the intur? •:• f ; t 
home, srhooJ bnd ■ neighbourhood * a 

also focussed >n Ibe Current lesion pr a 
dure.). 


6, They will be ablr expeiwrae richer, more 
Satisfying and personalty fulfilling lives, through 
experiences of play ;in.b work with students ' of 
□Eher cultures, national dies . races and rclgions. 
Thus, social studies h then concerned with 
behaviour, goals, values, shills and knowledge. The 
objectives may also be classified in three Categories 

: understanding s which deal wilh knowledge; 
attitude; ifnch deal with values, appreciations, 
ideas and feelings, 

; and [kills :na; rfie*t be related to the social 
Skitis of Suing and working together, skills lhal 
make for ..... competence. 

In this context, then, concept*, skills and 
beh*fi, :• are all interrelated. 

‘4 -•• a-". e-T.fhaiii and awareness in us, we 

V.'. .i : • . - i » pos si hiSiEy by making our contri- 

bntion ic 'fd.r.'t ihe fnrure enmnibna 1/c ultural/eth- 
-- i- :■;* regal ivc survival strategies 

used* 

- ‘ 7.: is JC, we must be sure of what 

At. — : ir i rcurd development, 

T> y i a mill ion -dollar quesLioii 

Thi: :::: . ■ used on Ebe basis of the 

theory of mull Epic iiitetli- 
gf" ■' » Impkei Ihat there is not just one 

' ~ u- ' -.hicli cuts across all h U tuu.fi 

4 : - - ' - multiple intelligences with 

■ . ' ■ •££•• re capocLtics. This theory is 

..:. thing researches conducted 
T _.;ars from virtsiaHy ovary 

. t - i icademic discipline OEl lire eaplbra- 
' * ’t- m : er- Ehe human mind and 

- >.715 Sonie of the disco varies are 
h:;t j.. v zf like . 

..:. be enhanced and amplified, 

■ - — ■ • t.E 3 eo our intelligence bettLg 

1 ' 1 ~ ke (he easier view that in tel 11 - 

I * ■ -d ird 5-tatic entity. Moreover, 

- ift xlmoil any ability level, oue“s 
ming can be improved. 

17 ; r. i r. ■. forms of iniel licence, i,e., 

■ ' t many ways by which w c know, 

.r ,: learn about the world, hot 

mm 

-- ’.he ways we Ihtr and uisderscand. 



about our environment are : 

i. through language abilities, Like speaking, 
poetry, metaphors, abstract reasoning, symbolic 
thinking, conceptual patterning, reading and 
writing; (referred lo sts t he verbal -linguist It 
Intelligence) 

b. by recognising patterns, working wilb abstract 
symbols, discriminating and discerning reExtinn- 
sbips. seeing conn cm ions between seperate and 
distinct pieces o! information; (refer reef (o ns. [be 
logical -mat li t in ati ca L i nte lligencc) 

l. by visualising objects from differeitt perspectives 
like in games, map-making, and architecture, 
which would involve Lhe use of space and knowing 
how to ge< around n it; preferred to as Tbevtsual- 
spatlal intelligence) 

d, by using the body to express emotions as tn 
dance and body language, playing a game u> in 
sports and games and creating a new product, in 
other words, learn log by doing- (referred f ft as 
the body -kinesthetic intelligence} 

c, by using (h* capacities as the recognition and 
use of rhythmic and tonal patterns, being sensitive 
to sounds from i he environment, the human voice 
and musical instruments; (referred to the musi- 
cal-rhythmic intelligence} 

f. by Using [he ability 10 work cooperatively with 
others in a group as well ns the ability to 
communicate verbally and non-verbalEy with other 
people , which builds on the capacity to notice distinc- 
tions among others. In an advanced form of this 
mode, one can I teralEy "read" the intentions of 
others, and "look" from another's perspective; 
ireferred to as the inter-personal intelligence) 

g. by using knowledge of the interna] aspects of 
the seif such as knowledge of feelings, the range 
Of emotional responses, thinking processes, self-re- 
flection. and a sense of or mtuticUi n bo HI spiritual 
real Ll tea. (referred Ip as the in tr a- personal intelli- 
gence). 

All of this simply Temptiasise the urgent need 
to widen nur teaching strategies from jus l 
enhancing ihe Verbal • linguistic intelligence, SO 
as to bring forth all the other types of intelligences 
into the. forc-from, for, one doesn't know how a 
human brain wi El receive it best! It alsn implies that 
we involve the siudenLs in all teaching -learning 
processes actively and promote 
intelligence uniformly using concrete first-hand 
experiences. 


fn other words, there is no substitute t« 
hard work and concrete c xpcrmnccs*!! 

Thus, we could assert, an this point that all- 
round development would mean to cqmp a student 
with adequate and necessary skills (fig. 5,6) and, 
exposures to various perspectives using all the 
possible (acuities and ubillie; of his/her brain to k now 
and understand ahoui things around, which would 
make the task easier Lor living successfully Sis an 
adult For Ibis we make use Of the text- books and 
its various topics as the tools and shupt it up 
in n way that would smiths needs of our group of 
children - developmentully and eharuclcrislicully. 

Last bin not i hv lea si, tins whole attempt 
and process would be defeated with an inappro- 
priate assets in g technique. Noi to say that the 
current question -answer' method is inappropriate, 
but it defmilely imbalanced. for, ill the abilities 
of the brain is not assessed , with the result, the 
Student portrays x [op-sided view of his/her 
intelligence, which not only proves 10 cheat I ha 
teachers and parents, hot most important and 
crucial being himself, thus affecting his/her self- 
esteem - it being the sole supporL for his/her entire 
life 1 1 

In other words, the human spec i es has many 
more abilities and potentials hidden into the ice-berg, 
which we have to identify and bring it CO conscious- 
ness. 

Some of the other ways of exploring the ether 
subject ureas through this logical mathematical 
intelligence arc as follows : 

SCIENCE ; 

a. asking students to find five different ways 
io classify a collection of leaves: 

b. to practice webbing attributes of various 
systems of the body; 

c. using (be symbols of ih< Periodic Table of 
Elements in a story; 

and so on,..., 


MATHEMATICS 

a. finding unknown quantities in a problem; 

b. creating number sequences and have e partner 
find the pattern; 

c. design classification charts for math form u ins 
and operations; 


* an experience means "lo tbsle something internally" Ihruugb an activity wherein, every child itt the 
classroom is stimulated in the sensory und/physieul/lntellectuali'eniotional.'social. dimensions of lift 


HISTORY 

j rinding examples where ' history repealed 
itself;' 

b. enmpaiihg ;■ n H roti trusting diFFcrcnr periods 
of history; 

c, Ljte? r | ri u lime sequence charts with rirles fot 
major eras of Ms Eery; 

d predicting what !hc next decade wi il he like 
based on pa Metre, of the past: 


LANGOACF- 

s. predicting what wj|J happen next in a sisiv 

or play; 

b analysing similarities and differences of 
vir ■ pieces of 1 iic rai u re ; 
l. Lcamirac to read* write and decipher end-:; 
language' 

and an oit_*,„, 



Verb si ■ tin gui* t j r, 


tiudy-kinesl 




ifuaJripaLji! f multiple intetlie; ernes Jnpcn-piaihenjAiii 
Js skill!; wheel / 


Oiltiia! rlr 


interp mu nzl 


riRmtsI 


fig. 3.6 : multiple inti'flfgetices xkU?$ wheel ; this could act as a guide for the teachers to enable students lu bring 
&Ut relevant imd necessary skills in various areas. 

r.s : THERE MAY HE i MANY MORE TYTtLS OF fFTELLlOENCES AND MANY MORE SKILLS IN RACK OF 
THESE TYpFS OT ’NTELLlGENCEli TAI KTTi ABOUT!! 


' 


THERE ARE TWO BEQUESTS WE CAN GIVE 
01 R CHILDREN : ONE IS ROOTS AND THE OTHER WINGS. 


Poreg. a story session, would turn lo be most 
valuable when the children art seated in a close-knit 
circle, {also referred to as the community C if lee}, 
white Lhc teacher sits on a slightly higher level, so 
that the aidi used could be seen by every child in 
the group, (fig, a}. Similarly a conversation session 
could also be optimised using the comtn unity Circle,, 
however, here, the teacher is a pari of the 
community, not as in the story session. In such an 
arrangement, only one person is talking at A time, 
iir.d he/ she i* talking to the whole class. This may 
apparently seem lobe like the traditional seating 
arrangement, i.e., a whole cl&S5 involvement. But 
this is distinctly different - in the sense -here all the 
children are oriented towards one another, they get 
to know I hat they are Like the others, feel 
similarly, react similarly. 

As soon as they learn the nnrms and standards 
necessary, to be in a group like this, and also feel 
the need to be more with their peers, the teacher could 
begin to have more than one circle, allowing for 
interaction, sharing end gradually leading them to 
cooperative learning, Like, for a ses-sion on drawing 
and painting, they could be made to sit in a tow 
with sufficient working space btl ween each child 
(when they are not "ready" for group work), or to 
make them sit in small group* of 5 / 6/7 children 
(when they begin to exhibit maturity to work and 
share in groups), {fig, hi, When it is singing add 
playing jess ton, the teacher arranges the 

class room to create more space and freedom to 
move about and stretch. 


lest, they feci mhhihLtcd and KStriCttd and thus avoid 
participation in the activity, thus stifling their growth 
3Au development. 

The other management Strategies would involve 
using attractive pictures and ea noonings to convey 
instructions, like active Listening time, interaction 
time, Sharing lime, Look, listen, recognition and 
reinforcement certificates, and so- on, Needless to 
lay, the management of children tn the preschool 
Stages could turn OU! to be a dreadful affair if not 
handled skillfully! 

The other crucial contributor in the foundation 
stages for cooperative Learning styles is language, 
Appropriate language and communication styles 
with cleat and non-chaotic instructions would 
motivate and nudge children 10 move towards 
eoperatlon. 

The last significant component, which 1 would 
like to highlight is that the books being used by 
tetu-htrs AS "rhe syllabus" . must be tree led. 
merely as a guide fur inculcating ski II 9, and an 
approach to a cooperative learning style for the 
young ones can he used with any contentful alter, 
provided WC consider the child lo be more 
3 m parlan I than the syllahus/con lent/top kl 3 1 



1 dreamed I stood in a studio, and 
watched two sculptors there. 

The clay Ehey used was a young child's mind 
And they fashioned it with care. 

One was a teacher - the tool* she used 
Were book, music and art, 

The Other, a patent, Worked with a guiding hand 
And a gentle, loving heart. 

While the parent laboured by his side 
And polished and smoothed it o'er. 


0 — 

Day after day. the teacher toiled with touch 
That was careful, deft and sure, 


And when at last their work was -done 
They were proud of whal they had wrought 
For the things they bad tnooJded into the child 
Could neither be sold nor bought. 

And each agreed they would have failed 
If etch bad worked alone 
For behind the parent stood the school 
Anti behind the teacher, the home. 
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